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CHAPTBR I 
INTRODUCTION 
nNo aspect of the curriculum is more important . . . 
than the teaching of speech .. ul In this statement the Nationa· 
Council of Teachers of English has expressed its deep concern 
for speech train:l.ng for all youth. It has recommended an in-
ltegrated program in the English language arts; that is, one 
which utilizes activities in the areas of reading, writing, 
speaking, and listening to produce growth in language compe-
tence. With specific referenye to the field of speech educa-
tion, this would seem to indicate the reinforcing of speaking! 
and listening skills within the language arts program. I 
I. STAT.EM.ENI' OF PURPOSB 
This study will present one approach to instruction in 
lthe speaking and listening skills within an existing twelfth-
grade literature program. 
II. JUSTIFICATION FOR THE STUDY 
Whereas it is almost universally agreed that an inte-
1commission on the English Curriculum of the National 
Council of Teachers of .English, The .English Language Arts in 
the Secondary School, (New York: Appleton-Century Crofts, 
Inc., 1956), p. 203. 
__ Boston UniversitY 
School of Education 
Library 
-1-
grated program in the language arts is to be preferred over 
one in which no regard is given to the interplay of the vari-
lous skills and abilities, the problem of the teacher becomes 
one of organization of material to be taught in the light of 
~~·specific objectives in the areas of reading, writing, speak-
ing, and listening. In the words of the National Council of 
Teachers of English: I 
The day is past when .English programs were organized I 
with one term of writing,- one term. of literature, and one I 
term of speech. The sequential program for all students 
utilizes all the language arts in every term. 
Teachers seek some means of organizing instruction 
that implements the principle of learning through use in 
purposeful activities and at the same time recognize t~e 
relatedness of all the language skills and literature. 
I . I Specific.curricula which implement the principles of 
!integration are not available in sufficient detail. Those 
!available are often not specific enough to be of any immediate 
value to the classroom teacher and others do not stress the 
II 
importance of enhancing literature activities with purposeful 
objectives in the area of speaking and listening. 
III. SCOP.B OF THE STUDY 
This study will describe a program of instruction in 
speaking and listening as integrated with the study of English 
literature in the college-preparatory division of English IV 
at Calais Memorial High School, Calais, Maine. 
II 
i 
2Ibid., p. 68. 
II 
2 
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j1 It is limited to a description of the teaching of onlyh 
1 those speaking and listening skills that could be easily in- I ~~ tegrated into already existent twelfth-grade English litera-
! ture units as enrichment of these units.; 
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·cHAPTER II 
REVIEW OF LIT.BRATURE 
The area of speech education has been investigated to· 
Ia rather extensive degree,and that investigation has been 
!carried on in several subdivisions. For the purposes of this 
!thesis this review of literature will limit .itself to the sub I 
divisions directly related to the problem; namely~ the philos I 
ophy of speech education, the integration of speech and .Eng-
lish, and curriculum planning in speech education. 
I. PHILOSOPHY OF SP.BECH .EDUCATION 
In constructing a philosophy of speech education, the 
I teacher of English must recognize that it is, after all, his 
!problem to meet the speech needs of his students. 
I 
I 
I 
Lucia B. Mirrielees states: 
Regardless of whether there is or is not a speech spe-
cialist. in the school, ·you, as teacher of .English, are 
not only responsible for the speech that your pupils use, 
but are also responsible for inventing opportunities for 
speech work.3 I 
In constructing a sound philosophy of speech education, 
teacher would do well to consider the following statement 
3Lucia B. Mirrielees, Teaching Composition ~ Litera-
ture in Junior and Senior High School, (New Yor~; Harcourt, 
race-aDd CompaDY; 1952), p. 239. 
F=======~=--=====-=-==-=-=-============================================~~--~~~---. 
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by the National Council of Teachers of English: 
In a land that maintains freedom of speech, the 
schools must prepare boys and girls to speak with a sense 
of responsibility and to understand the ways in which 
language is used to sway opinion and to determine action. 
Young citizens thus equipped are not only,able to resist 
the fallacious persuasions of others but are competent to 
think about problems with clarity and precision and to 
express their views in ways that win support. Such per-
sons are leaders with a social conscience; they are in-
telligent champions of worthy causes. Without them, a 
democratic society is doomed. 
In todayts world, the increase in the number of voices 
and the extension of their range by machines necessitate 
more than fluency of language and showmanship in perform-
ance~ In addition to speech skills, a genuine integrity 
of purpose, accuracy of facts, reliability of opinions, 
and sincerity of feeling are required if speaking is to 
be a forthright and trustworthy medium of contact between 
mind and mind. 
Typical of the pleas for speech competence is the fol-
lowing statement of William O'Connell: 
Speech is the common bond possessed by all men and the 
most universal means of communication ••• Democracy is 
based upon the intelligent participation of every citizen 
in the thought and action which make universal government 
work • • • It seems imperative, (then), that we keep two 
goals in mind: education for knowledge of speech, speech 
processes, an4 speech techniques; and education for pro-
ficiency in the use of .these techniqueso By such a con-
scious program of speech education, we contribute to the 
two basic aims of all education which are: (1) self-real-
ization, and (2) social adjustment.5 
.Any part of the educational program of today, must of 
necessity, harmonize with the broad aims of secondary educa-
tion. Accepting the statement of the Educational Policies 
· ~ational Council of Teachers of English, 22· cit., 
p .. 203. 
5William O'Connell, "Speech and the Guidance Program,u 
The Bulletin of National Association of Secondary School · 
Principals, XXXII (January, 1948), p.-r37. 
4 
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Commission of the National Education Association that these 
are: (1) self-realization, ·(2) happy social relationships, 
(3) economic efficiency, and (4) good citizenship;6 it is not 
I difficult to relate speech training with these aims. One 
need only examine the following statement by the National 
Council of Teachers of English: 
Speech succeeds to the degree that it helps achieve 
the speaker's purpose. ·Mere fluency and showmanship 
without communication represent failure. Granting that 
the able speaker influences his fell~s, it is important 
to society that his skills be directed toward socially 
desirable ends, that he respect truth and the rights of 
others, that he foresee and accept responsibility for the. 
results of his words. Clearly, the school's program must 
not confine itself to developing mastery of skills; it 
must aim also to cultivate attitudes and ideals consist-
ent with the highly co-operative society of Ameri7a and 
with her significant role in the world community. 
Another statement which emphasized the responsibility 
of the secondary school to meet the speech needs of its stu-
dents is the following by Karl Robinson: 
It is ••• the responsibility of the secondary school 
to provide training in the basic elements and the more 
specialized forms of speech so that all students may have 
!1 
I 
the opportunity to achieve proficiency in these essential 
skills.. It is the right of every high school student to 
have speech training.as an integral part of a system of 
free public education. Citizens in a democracy must be 
competent in speech.8 
I 
Weaver, Borchers, and Smith view speech education in 
I 
6National Education Association, Educational Policies 
Commission, The Purposes of Education in American Democracy, 
(Washington:~tional Education Association, 1938). 
I 
7National Council of Teachers of .English, .QE.• cit., 
p. 245. . 
8Karl T. Robin~on, Teaching Speech in ~Secondary 
School, (New York: Longmans, Green and Company, 1951), p. 5. 
_____ .. _ 
11 r ,, 
6 I j t mU~h--:the-same light when they ~1:-;;te; - - - --~~t=---~ 
1! In short, we maintain that speech training makes a I 
, legitimate and major contribution to the processes of 11 I education generally, and the methods and materials of i .the speech class are essential to the attainment of th~ 
1 I basic purposes for which schools exist in a democracy. I 
'II I 
,I II. INTEGRATION OF SPEECH AND .ENGLISH I 
., I I' 
II. Integration of speech with curricular subject matter I 
II seems to be the more desirable method of approach when com- I 
II pared to the separate speech course or· to extra-curricular 
It h 
II activities in speech. Waldo Phelps, who advocates the inte- II 
llgration of speech with English and social studies gives the , 
I following reasons for promulgating his approach: I 
! 1. It provides a method for bringing speech training jl 
i to all students.. rl 
1
1 
2,. The plan provides a continuing PX'ogram for speech II 
1 education throughout the school career of the stu- , 
~~~ dent.. . loll 3. The plan can be evolved by every secondary school. I I The National Council o-f Teachers of English advocates I 
Ia similar approach and concludes that; 
Il  .;n comb1· nat 1· on Teachers who utilize speech activities ~ 
!'1 with other language arts often find their work broadened 
1, and deepened in effectiveness through the extended con-I' tacts and the variety of speech situations which such a 
11 program affords .11 
~ qAndrew Thomas Weaver, Gladys Louise Borchers, Donald ~iese Smith, The Teaching of Speech, (Englewood Cliffs, r· J .. : Prentice::Hall, I~corporated, 1952), p. 21. 
kn · 10Waldo Phelps, "Integration of Speech .Education with 
~glish and Social Studies," The Bulletin of the National j! sociation of Secondary SchoOlPrincipals:<'May, 1952), p .. 19 .. 1
1
. 
j1 _ 11National Council of Teachers of English, £2• £.!!·, 
• 204. ir======== 
I I. 
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I 
I 
Lucia B. Mirrielees gives the following suggestions 
for combining oral work with .English activities: 
A. Literature Study 
1. Prepared.reading from the text. 
2. Readings from books and magazines. 
3. Choric speech. · 
4. Group drama. 
5. Dramatization of ballads, stories, etc. 
6. Interpretation of individual speeches .. 
7. Talks about books, authors, etc. 
8. Oral reports.· 
9. Conversations. 
10. II1troductions. 
B. Written Composition 
1. Readi~g compositions aloud. 
2. Group discussion of better papers. 
3. Oral c~;iticism of papers read. 
4 .. Group discussion of topics for future themes. 
C. Mechanics: Grammar, spelling, vocabulary. 
1. Oral drill. 
2. Teacher-question pupil-answer dialogues. 
3. Rapid dialogue using difficult word forms. 
4. Oral interpretation of written punctuation •. 
5. Talks on s!ntax, etymology, semantics, etc .. 
6., Dictation. 2 
. . . 
· It has been demonstrated on many occasions that such 
!integrated approach to.the Bnglish language arts is both feas 
ible and profitable. 
Gladys Borchers reports the findings of several experi 
mental programs in the integrat'ion of speech with .English in 
the Bulletin of~ National Association of Secondary School 
Principals and concludes· that a program which stresses inte-
gration between speech skills and subject matter is apt to be 
lzt.ucia B .. Mirrielees, ~.cit., pp. 253-257. 
7 
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more successful than one which is shared on alternate days 
11; by the speech teacher and the English teacher, each stressing 
unrelated material. Of course, Miss Borchers also stresses 
the importance of teaching a speech skill and using that 
skill after it has been firmly entrenched in the mind, in re-
lated subject matter material. She states: '~en we make a 
clear distinction between learning or correcting a technique 
Weaver, Borchers and Smith view the integration of 
speech'with Engli$h or social studies as an answer to the de-
mand for training in speech fundamentals. They further 
state: 
Many schools have viewed the required course work in 
English as including instruction in speech fundamentals. 
Recently, there has been a move toward a change of the 
-title of English courses to communication or language 
arts, ti4indicate that speech objectives have been in-cluded. 
III. CURRICULUM PLANNING IN SPEECH 
Most authors seem to agree that it is neither wise nor 
j practical to generalize on the exact content of_ speech pro-
grams over a wide area. Karl F. Robinson states: "Local con-
13Gladys Borchers, "Basic Issues in Integrating Speech 
lwith other Subjects,n The Bulletin of the National Associatio 
.2f. :Secondary School PriiiCipals, XXXII (January, _1948 , p. 175 
14Andrew Thomas Weaver, Gladys Louise Borchers, and 
Donald Kliese Smith, The Teaching of Speech, (New York: 
Prentice-Hall, Incorporated, 19S2)~p. 66. 
8 
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ditions may determine and justify a great variety of begin-
15 
ning speech courses. t 1 . 
Friedrich and Wilcox add this idea to the above con-
cept: 
• • • one unit in speech will constitute the entire 
formal training for most students, so as much must be 
done for them during the one contact as possible. Since 
many of the fundamental goals--such as developing poise, 
cooperation, and good listening habits and improving 
voice and bodily control--may be attained as readily in 
one type of speaking as another, it is wise to let the 
students themselves help in the selection of the speaking 
situations to be used i~ practice. The teacher will need 
to guide them in such 16way as to make their experience varied and productive. . 
Loren D. Reid sums the problem up by stating: n • • • 
each teacher needs to make a careful study of his own school, 
and prepare a syllabus of the specific course he is to be 
17 
called upon to teach." · 
There are, however, certain fundamentals to consider 
when planning a course of study in speech; fundamentals which 
must be included regardless of the method of implementation 
chosen by the teacher. In the opinion of this writer, these 
fundamentals can best be expressed in terms of basic atti-
tudes and abilities to be developed in the speaking situation 
in the classroom. The speech attitudes and abilities include, 
15Karl F~ Robinson, Teaching Speech in the Secondary 
School, (New York: Longmans, Green and Company, 1951), p. 75. 
16Willard J4 Friedrich and Ruth A. Wilcox, Teaching 
Speech in High Schools, (New York: Macmillan Company, 1953), 
p. 63. 
9 
17Loren D. Reid, Teaching Speech in the High School, 
(Columbia: Artcra_f_t_!ress, 1952), p. 25.------================i========= 
il 
ll ~, . . . --·----·---- 1==--=-~-=---====---=-:.. - --~8:----  in the opinion of Dr. Wilbert L. Pronovost: 1 I I . 
1
1 1. A desire to contribute worthwhile ideas effect-
. ively. 
II 2. The ability to use words which express ideas , clearly and accurately. 
11 3 .. The ability to select and organize effectively .. 
4., The ability to use voice and articulation so that 
1 speech will be heard and easily understoodQ 
j 5. The ability to appropriate posture, bodily actions, 
1 and visual aidsQ 
I' 
II 
11 10 
==·=-·t=~= 
lj 
· 6. The.abi;ity to adapt ~peec~ behavior and speech or-
1 gan1zat1on to group s1tuat1ons such as conversa- II 
tions and discussions. · 
7o The ability to communicate thought and mood in oral~ 
1• reading, choral speaking, and dramatic activities.! 
il jl Listening abilities parallei the speaking abilities. ~~~ 
/ Effective 1istening inc1udes: I 
1. Courteous and attentive listening .. 
2. The ability to listen for main ideas, sequential I 
development of subpoints, and use of explanatory 
or supporting .evidence. I 
3. The ability to analyze the meanings and implica- 1 
1 tions of wox-ds used by a speaker.. I 
1 4 .. The ability to adjust listening to a speaker's 
~~ voice and articulation, and the acoustical condi- I 
tions of the listening situation. 
1
1 
5 .. The ability to adapt listening behavior in conver- I 
I sations and discussions. 
II 6. Appreciative listening to literature presented in ! oral reading or dramatic form.l9 
I The various courses of study examined revea1ed that J 
lithe larger school systems in various parts of the country I . 
!Share certain basic objectives and desired levels of 
1l achievement for high school students. The Denver, Colorado 
!curriculum guide lists these objectives in the areas of 
,I 
~~------,.1""'8_W_i_l_b_e-rt Pronovost, The Teaching £!.Speaking .!!& 
!!Listening in ~ .Elementary ~ool, (New York: Longmans, ~~reen and Company, 1959), p. 4. 
19tbid., p .. 7. 
I 
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mechanics of speech, usage, vocabulary, conversation, dis-
cussion, debate, business meetings, planned talks, impromptu 
talks, interpretation 9 and dramatization. Since the object-
ives are essentially the same as those listed on the previous 
page, they will not be repeated here~ Other study guides 9 
notably those from Providence, Rhode Island; Seattle, Washing 
ton; .Cleveland, Ohio; Chicago, Illinois; and Scranton, Penn-
sylvania all show a deep concern for developmental building 
' of the speaking and listening skills from kindergarten throug 
grade twelve~ Bach of these guides includes speaking and 
listening activities and suggested procedures for carrying ou 
the activities at various grade levels. 
Although only some of the above mentioned guides make 
provision for specialized courses in speech, all seem to agre 
that some kind of speech instruction is essential for all stu-
dents at all grade levels. 
Typical of the philosophy of many systems is the fol-
lm'ITing statement from the Department of Public Instruction, 
Harrisburg, Pennsylvania: 
Everyone talks to someone. Speaking and listening are 
a part of most situations~ Children are constantly exper-
.iencing things in their .every day lives by listening and 
observing. The better chance a child has to relate and 
discuss these experiences during the school day, the bet-
ter chance he has of learning, for the art of speaking 
helps to integrate his experiences into his being, an~0the art of listening helps his classmates to do. the same. 
20A Course of Study in English for Secondary Schoo·ls, 
(Harrisburg, PennsYivania: Department O'rPublic Instruction, 
1952), p. 35. . , . . . 
12 
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In connection with the interrelationship of the lan-
guage arts the following quotation from a bulletin issued by 
the Board of Education of the city of New York is typical: 
The scope of the language arts curriculum consists of 
the skills, content learnings, :activities, and experi-
ences which are necessary for a comprehensive communica-
tion program • • • ." The principle of interrelatedness 
in the lan~~age arts is basic to teacher planning and 
procedure. 
Los Angeles, California's curriculum guide for tenth 
grade English states the following: "Direct teaching of all 
the. language skills of speaking, listening, reading, and 
writing, is integrated in each unit ••• for the purpose of 
22 . 
making communication effective." · 
Articles in periodicals offer many and varied ap-
proaches to the speech program. Ruth E. French lists the 
I
' following goals to be established· and accepted by all school 
personnel before a working speech program can be put into 
effect. 
1. The speech program should include all pupils in the 
high school. · 
2. The program should be structured to meet the dual 
needs of the boys and girls and the society in 
which they live. 
3. Speech instruction should be direct and should be 
administered by teachers with some speech training. 
4. A survey of the. speech needs of the students should 
be made by the speech teacher at the beginning of 
the school year. 
21English Language Arts: Grades 7 - 8 - 9, (Board of 
Education, City of NewYork, 1957), p. 18. 
22outline Course of Study for Tenth Grade English, (Lo 
An eles Cit Schools 1954)=·=-=-=-==:-·~-=;======================~~;-==~=~== 
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5 .. Training in listening should accompany training in 
speaking. 
6. Goals for students should be set up in every speak-
ing situation. 
7. Standards for critical listening should be set up. 
8. Training the student in an appreciation of his own 
needs by giving him an opportunity to listen to his 
own voice, by diagnosing his needs, and by pro-
viding him with a program of corrective exercises 
will make for definite personal goals. 
9. Speech activities should be related to the needs of 
the pupil so that growth.in speech can be psycho-
logical, me~tal,.and ~~cial, and should be planned 
for success1.ve years .. 
After' l,isting her goals the author reviews the three-
fold program of Atlantic City High School which provides 
I 
lspeec~ training for all students in curricular offerings, re-
medial speech, and an extensive extra-curricular program and 
closes by stating: 
The three-fold program is designed to serve the needs 
of all the students and the community. In reviewing the 
program, we should like to emphasize one pointQ The key 
to the success ~{ the program is the co-operation of the 
entire faculty. 
This latter contention is corroborated by the National 
uncil of Teachers of English in the statement which follows: 
The speech program can render its proper service only 
when the school's administrative .and instructional person-
nel, sharing a common concern about the student's speech 
needs, are stimulated to purposeful and consistent collab-
. 
23Ruth E .. French, ''Planning Speech Training For All 
outh,n English Journal, XLV (September, 1956), p. 329. 
241 • . bl.d., p. 340. 
~---====9F====-=-=-~=-=-====================~~-=-~---=-=-===============~F=====-== 
oration toward a mutually accepted educational goa1. 25 
The interrelation of the language arts has been the 
subject of research for some time. Virginia Alwin has found 
that: 
••• units on the language itself seem to me to be just plain common sense. They are common sense because· 
they provide context, create a climax, offer a situation 
in which one can teach the four language arts in an in-
terr~lated manner, just as one uses 6hese language arts 
in the world outside the classroom.2 
What Jean Conyers Ervin has-found in connection with 
speech improvement for elementary school children can be ap-
plied with equal effectiveness to the secondary school. She 
states that: 
Perhaps in the past, speaking and listening have been 
taught more incidentally and less conscientiously than 
reading and writing. When speech is effectively taught, 
the teacher selects, plans, and directs experiences in 
speaking and listening as carefully as she selects, plans 
and directs experiences in reading and writing. Speech i~ 
an integral part of the total curriculum. Like reading 
and writing, speaking and listening are_functionally re-
lated to su~iect matter and activities of the entire 
school day. . · .. 
Integration of oral discussion with the regular work 
of the English class was the subject of an article by Robert 
T. Oliver, who states that: 
25National Council of Teachers of English, 212.• cit., p. 246. 
26Virginia Alwin, nA Setting for the Interrelation of 
the Language Arts," English Journal, XLVII (February, 1958), 
p. 77 .. 
. 
27 Jean Conyers Ervin, · nspeech Improvement in Elementar') 
School," Speech Teacher, VII (September, ·1958), p. 186. · 
14 
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II -English t-each;r~ -who ar~ keenly aware of the demand i-· -· . that education be realistic in meeting the actual needs 
I
I. off the ~denerba11 commun1 di~y are.gen~ratlhly ag1reed 'on ~e valul o cons1 era e ora 1scuss1on 1n e c assroom. I 
11 Among the proposed courses of study in speech availabl~ 
!I to the teacher is the one recently pub1ished by the Speech 1 
11 Association of America, in which nine units are outlined and 
~~~ p~oposed as a basic course in speech fundamentals. The units I 
I include: (1) Introduction to Speech, (2) Bodily Action, 
1
1 
I (3) Informal Speech, (4) Voice and Diction, (5) Listening, 
I 
1· (6) Talks, (7) Parliamentary Procedure, (8) Oral Reading and I 
I Interpretation, (9) Discussion. The course of study was pre• II ~~pared by a special committee of the Secondary School Interest 
!1 Group and in the words of the editor: "Teachers will fi;nd it 
jl a helpful starting point in planning their courses. n 29 I 
·I . 
II The pro~lem of curriculum building in. speech education 1 
lj is one of intelligent planning within the language arts area. ,,, 
,, . 
II Speech training must be viewed as an integral part of this 
II area and of the total school curriculum. Administrators and. I 
II Classroom teachers. need to recognize the needs of their stu- I 
jdents in the spoken language arts and must meet their needs ! 
\by careful establishing of goals .and conscientious planning ,j 
lito realize these goals.. I 
'I 
28Robert T. Oliver, "Group Discussion in the English 
· Class, u English journal, XLVII (February, 1958), p. 87. 
l1 29Speech Association of America, "Fundamentals of 
lllspeech: A Ba. sic Course for High Schools," The Speech Teacher, 
I 
l 
(Ill (March, 1959), p. 93. . · 
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CHAPTER III 
PROCEDURE 
The procedure of this thesis was divided into three 
. 
main divisions: (1) an analysis of the situation in which ma-
terial concerning the school in which the study was made was 
gathered and_presented, (2) the preparation of the teaching 
units in which the integration of speaking and listening 
1
skills with the literature programs was made, (3) the teach-
I. ANALYSIS OF THE SITUATION 
Calais Memorial High School is at present a six-year 
high school with a total enrollment of 386 distributed as 
1
follows: 
Grade twelve 55 
I Grade eleven 83 
Grade ten 96 
Grade nine 77 
Grade eight 40 
Grade seven 35 
The high school serves a community whose total popula-
tion is somewhat over 5000. In a recent survey it was ob-
lserved that the majority of working adults were engaged in 
-T,, ercanti~e occupations. The community serves as a shopping 
-16-
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center for a relatively wide area. It is a border town be-
tween the state of Maine and the province of New Brunswick 
and there flows through the to'Wll a steady stream of tourists. 
!!Approximately 30 per cent of the parents of the pupils en~ 
rolled in high school graduated from high schoolv 
I With the above and other data at their command a com-jmittee of the high school faculty engaged in an evaluative 
- I 
I 
criteria program and decided that the following statements 
constitute the basic philosophy of the school: 
Philosophy and Aims of Calais Memorial High School 
We believe that it is the function of the school to 
assist in the developing of individuals physically, men-
tally, and morally in order that they may achieve the 
greatest success possible for themselves and render their 
highest service to society. To accomplish this purpose, 
it is the philosophy of Calais Memorial High School to 
help its students develop worthwhile intellectual, ethi-
cal, ~nd civic qualities. 
These four objectives center about the individual his 
relationship to others in home and community, the creatio 
and use of material wealth, and socio-civic activities .. 
Self Realization. We believe that Calais Memorial 
High School should help each pupil discover his inherent 
interests in order that he may develop: 
A desire for learning. 
An ability to speak, read, and write 
Skill in listening and observing. 
A healthy mind in a healthy body. 
the mother tongue.! 
A sense of responsibility for public health. 
An intellectual interest to enjoy his leisure time 
better. 
An interest in recreation as a participant and specta-
. His character so that he may be upright, responsible, 
reliable, and thus be able to direct others. 
. tor in sports. 
1 
An. aesthetic interest that he may appreciate the beaut 
of the world about him • 
II Human Relations. We believe that Calais Memorial High 
=----==i=, ~~
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School should cultivate in each pupil an understanding of 
the necessity for: 
Congenial living with others. 
Establishing happy homes. 
Improving himself by developing his talents that he 
may do his part in continuing the advance of so-
ciety. 
Economic Efficiencl. We believe that Calais Memorial 
High School should cu tivate in each pupil an understand-
ing of economic efficiency so that: 
He may have lmowledge of occupations and professions 
compatible with his interests and abilities. (lo-
_cally, occupations-are very limited) 
He may develop good work habits; reliability, punctual-
ity, etc. 
He may have an awareness of the dignity of all work. 
He may learn to be both a producer and consumer intel-
ligently. 
He may realize the value of planned personal finance. 
Civic Responsibility. We believe that Calais Memorial 
High School should teach its pupils the true meaning of 
citizenship in a democracy so that they will be: 
Tolerant and have respect for the opinions of others. 
Able to discriminate between truth and propaganda. 
Be informed citizens. 3o · Be conscientious and consistent voters., 
There are currently four teachers engaged in the teach-
ng of English and speech. Two of these teachers teach Eng-
lish exclusively while the other two devote approximately half 
of their teaching time to Latin, French, or other subjects. 
At the end of the school year (1957-58) one of these 
teachers was designated as chairman, and an attempt is being 
~ade to co-ordinate the English program. 
30 
"Educational Needs of Youth, Section C of Evaluative 
Criteria, 1950 Edition," (Calais, Maine, January 7, 1958), 
pp. 11•12. (Mimeographed) 
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However, because of conflicts, only a small number of stu- I' 
dents could take advantage of this course. Therefore, it con~ 
tinued to be the responsibility of the English teachers to I 
·I 
!teach speaking and listening. 
I . An attempt is made at homogeneous grouping of the Eng-
lllish classes.. Students are placed in one of three groups--
college preparatory, commercial, general--insofar as it is 
possible to do so. English teacher ttA" has two divisions of 
!senior English, three divisions of sophomore English, and the 
!speech class.. Teacher usn has two divisions of junior .Eng-
'llish, and three divisions of freshman EUglish. Teacher nett 
~as one division of freshman English, and two divisions of 
sophomore English. Teacher ttDtt has one division of junior 
,, 
!!English.. 11 
This paper will be restricted to the literature pro- 11 
ram in the college division of senior English. The following! 
asic text& are in use: I 
1. John E. Brewton, et al., English and Continental 
Literature, (New Yor~: Laidlaw Br'Ot'iiers, 1950). · I 
.2. J. C. '.Tressler, .English in Action, Book IVo (Boston~ 
D. C .. Heath and COmpany, 1950). II 
IJ 3. John Warriner and Joseph Blumenthal, English Work-
shop: New Series Review Course. (New York: Har-
court, Brace and Company, 1955). 
II. PREPARATION OF THE UNITS 
,I j The present program in senior English is divided into 1 --~ ___ even teen t_ea_c_h_i~=g=u=n=i=t==s=,=a=b=.=ou=t=ha=l=f=o=f=which =a.=r=e=d=e==v=o=t=e=d==~=o==4:11:=== 
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the study of English grammar and composition, research method 
and vocabulary study~ The other half of the total teaching 
I 
!time is devoted to an historical survey of .English literature 
The preparation of units illustrating the integration of the 
'speaking and listening skills with tbe .English program was re 
stricted to the literature part of the program. 
A total of nine units was developed as follows: 
1. Anglo-Saxon Literature (449-1066) 
2. Anglo-Norman Literature (1066-1350) 
3. Chaucer and His Contemporaries (1350-1492) 
4. Elizabethan and Jacobean Literature (1492-1620) 
5. Puritan-Cavalier Literature (1620-1700) 
6. The .Eighteenth Century (1700-1790) 
7. Romanticism (1798-1840) 
8. Victorian Literature (1840-1900) 
9. The Early Twentieth Century (1900-1940) 
Objectives were decided upon in each unit, activities 
listed and a detailed explanation of the development .of one 
or more specific speech skills made, as it applied to the 
specific unit under consideration. 
In all cases except the last unit, and part of the uni 
!on Victorian Literature, the procedures and activities were 
!actually carried out in the classroom and a description of 
them appears as part of the section on the development of the 
speaking ~nd listening skills in each unit. All of the units,1 
except the last two, were revised as a result of trial teach- I 
I 
I 
I 
. II 
II 
\' 
I . 
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ing. In the case of the last two units time did not permit 
trial teaching~ but the units were developed as a result of 
I the writer's experience in the preceding units. 
j 
i 
I 
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CHAPTER IV 
,. 
SPEAKING AND LISTENING IN UNITS 
OF ENGLISH LITERATURE 
The revised syllabus for the college division of Eng~ 
lish IV with approximate time ·allocations follows: 
I Unit 
First Term 
1. Anglo-Saxon Literature (449-1066) 
2. Anglo-Norman Literature (1066-1350) 
3. Chaucer and Contemporaries (1350-1492) 
4. Elizabethan and Jacobean Litera-
ture (1492-1620) . 
Second Term 
5. Review of Functional Grammar 
'I 6 .. Sentence Craft 
I 
I 
I 
I 
II 
I 
Third Term 
7. Puritan-Cavalier Literature (1620..,;1700) 
8. Effective Word Choice (oral and written) 
9. Effective Writing (expository and de-
scriptive) · . 
Approximate time 
4 days 
5 days 
4 days 
18 days 
14 days 
10 days 
5 days 
10 days 
10. Eighteenth Century Literature (1700-1790) 
9 days. 
5 days 
Fourth Term 
!11. Precise Writing and Research Methods 15 days 
I 
{ 
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Unit 
Fifth Term 
13~ Spelling, Vocabulary Building and 
Reading Comprehension 
14. Victorian Literature (1840-1900) 
Six:th. Term 
15. Business Correspondence 
l6o Creative Writing 
17. Early Twentieth Century Literature 
(1900-1940) 
Approximate time 
8 days 
15 days 
5 days 
15 days 
8 days 
====- - --=-=~-=-====== 
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1 UNIT I: THE. ANGLO-SAXON PERIOD 
'Approximate time: 4 days 
I AIMS 
1. To discover what ideals the early .English people lived by 
during pagan times. 
j2. To study t~e authors who expressed these ideals. 
l 
r 
3. To discover how they expressed these ideals by reading and · 
discussing selections from their works, noting the liter-
ary formS used. 
I 4. To develop the abilityto contribute worthwhile informatioi 
during a series of brief talks. 
I
' ACTIVITIFS . 
1 
1. Discussing the historical background for the Anglo-Saxon 
period, the epic as a literary form, and doing research on 
world epics. 
11
2,. Studying "Beowulfu as an example of: 
!I (1) the epic 
II 
II (2) folk literature 
3. Studying the early development of the Anglo-Saxon tongue. 
4. 
I jS. 
I 
I 
I 
Reading the prose summary of the folk epic, ttBeowulf" ... 
Doing research on the national literary hero of the fol-
lowing countries: 
.(1) France 
(2) India 
(3) Ancient Rome 
(4) Finland 
(5) Ancient Greece 
24 
r 
I 
6. Contributing information in a brief talk on world epics. 
7. Taking notes on the historical background of the early 
English people. 
DEVELOPMENT OF SPEAKING AND LISTENING ABILITIES 
The problem of motivation in this unit was met by in-
troducing the unit with a discussion of legendary heroes. 
This particular class was familiar with some aspects of Greek 
and Roman mythology and the stories of Paul Bunyan and Pecos 
Bill.. In these two areas ',was found ample material to answer 
I 
such questions as: 
1. Who were some of the people-you have heard about 
whose exploits have made them almost superhuman to 
succeeding generations? 
2• How do we usually hear about these people? 
3. What do they all have in common? 
4. Why do we enjoy reading about these people? 
In discussing such questions as these the students 
~rought out a variety of points. 
~ng: 
Among them were the follow-
1. All countries seem to have a semi-ficticious hero 
who is regarded as the epitome of national pride 
and strength. 
2e The exploits of these national heroes are recorded 
in some form of folk literature which is handed 
down from generation to generation. 
3. With eaeh successive handing down the exploits of 
25 
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the hero become more and more super-human, become I 
colored with imagination, eventually retain little 
of the actual history. 
4. The kind of literature produced remains popular,. 
perhaps because of national pride. 
I 
I 
I 
I Having discussed these points, it was decided to make 
1
, 
a more thorough study of the national heroes of five coun-
. I 
tries: France, India, Ancient Rome, Finland and Ancient 
Greece. Each row was assigned a country and after time was 
jallowed for research, class time was used to pool information 
j A ·spokesman was selected from each row and during a single. 
l
lclass period five reports were heard. The reports contained 
the following information: . 
1. Who is considered the national hero of the particu-
lar country? 
2. A summary of the stories which are preserved about 
the heroq 
3. An explanation of how these stories were preservedo 
4. An evaluation of the historical basis for the 
1 stories. 
I. 
Although only five speakers were heard in this unit, 
all students contributed to a pooling of information which 
gave the speakers their material and the speakers' talks 
served as examples for the rest of the students. 
1 
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UNIT II: ANGLO-NORMAN LITBRATURB 
Approximate time: 5 days 
AIMS 
-
1. To continue the study of the historical background of 
I 
li Eng-11 
lish literature from the Norman Conquest to the beginnings 
of the Renaissance ... 
I 2. To discover the influence of the French-Norman culture on I 
I! 
I 
the Anglo-Saxon peoplea 
3. To study the development of the new poetic form, metrical 
romances, books of religion and morality, and the beginnin 
of drama. 
,4. To study examples of native literature in the form of 
early ballads. 
To develop ability to convey and listen for thought and 
mood in oral reading by reading aloud and listening to ex-
amples of ballads. 
ACTIVITI.BS 
Listening to teacher-presented material on the long proces 
of fusion between the Anglo-Saxon people and the French~ 
Norman people. · 
Reading and studying a selection of early English ballads: 1 
(1) "Robin Hood and Little Johntt 
(2) ttFair Helen" 
(3) "Lord Randall" 
I 
I-
I 
. 31 (4) t'The Bailiff's Daughter of Islington11 
3. Bringing in samples of modern ballads and comparing them 
to old .English ballads. 
4. Reading aloud samples of early English ballads. 
5. Listening for mood and thought in samples of early English 
ballads. 
BVBLOPMBNT Q!! SPEAKING AND LISTENING ABILITIES 
As the class progresses in the study of the historical 
development of .English Literature, several class periods are 
evoted to teacher-led discussion of the Norman conquest and 
"ts influence on native literature. An emphasis is placed 
n the fact that the .English language fell into disrepute as 
result of the fusion of the French-Norman culture on the 
olk literature of the English. The point is made that vir-
ually the only native literature of the period exists in the 
orm of folk ballads. 
The speaking and listening skill which received the 
greatest emphasis in this unit was the ability to listen ap-
preciatively to literature read aloud, and the ability to 
communicate both thought and mood in oral reading. The sub-
ject matter and form of the .English bal.lads lends itself to 
ral communication and serves as a good introduction to the 
\art of oral reading. 
31 . 
John B. Brewton, et al., English and Continental 
iterature, {New York: Laidlaw Brothers, 1950), pp. 35-42. 
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A modern rendition of "Lord Randallf' as recorded by 
Harry Belafonte for RCA Victor (#LPM1492) was played in clas 
to arouse interest in the ballad as a form of folk art. The 
ballad, ttFair Helentt, was read by the teacher and the point 
that much of the narrative quality of ballads is often im-
plied rather than stated was made. The students were encour 
aged to supply the missing parts of the narrative and a live 
ly discussion followed. 
"Robin Hood and Little Johnn was read first by the 
teacher and then by four volunteer students. The rest of th 
class was asked to note the differences in oral interpreta-
tion of the various renditionse The following observations 
were made: 
1. By the use of pitch changes, voice quality and dif-
ferences in rate, the meaning of a line of poetry 
can be altered considerably. 
2. Use of appropriate volume, d~ctio~ and voice qual-
ity contributes to the oral communications of the 
mood and thought of a selectione 
The same procedure was followed for the ballad "The Bailiff's 
Daughter of Islington'' and the students .noticed differences 
II in interpretation brought about because of use of voice qual-
ity, pitch changes, pause, stress and rate. 
To maintain interest the students were given an assign 
ment to bring to class the lyrics of modern ballads with 
which they were familiar and compare them with those men-
tioned. Such factors as style, form, word use, rhyme, and 
rhythm were considered. The assignment yielded a great va-
riety of material including ttThe Ballad of Davy Crockett,n 
"Old Smokey,n nTom Dooley,n and a number of love ballads. 
• These led to a stimulating discussion of the enduring quali-
ties of the ballad as an art form. 
30 
UNIT III: CHAUCER AND HIS CONT.EMPORARI.FS 
Approximate time: 4 days 
AIMS 
-
1. To continue the study of the historical background of Eng-
lish literature during the lifetime of Geoffrey Chaucer. 
I 2. To realize the importance of Chaucer in the development of 
native ·.English literature. 
3,. To study examples of Chaucer's work, especially ncanterbur 
Talesn,. 
1 4. To gain competence in stating the main point clearly when 
giving a talk. 
5. To improve the abil.ity to listen for the main point in a 
talk. 
ACTIVITIES 
1. Listening to teacher-presented material on the development 
of the English language and the importance of Chaucer as 
an historical figure. 
2. Reading and studying selections from the prologue to the 
"Canterbury Talestt in the original middle English. 
3. Reading and studying Chaucer's description of the ttPrior-
esstt and the "Seamantt in modern English. 
4. Giving a series of brief talks about life in London at the 
time of Chaucer .. · 
5. Listening to identify the main point when listening to a 
talk. 
31 
D.EV.BLOPM.BNT OF SPEAKING ~ LIST.BNING ABILITIES 
Most of this unit of work is devoted to the signifi-
cance of Chaucer and his period. An opportunity exists for 
brief (2 minutes) informal talks on the England of the four-
teenth century. These talks are given from the student's 
seat and the speaking and listening skills to be developed · 
consisted of stating the main point clearly in a talk and 
identifying the main point when listening to a talk. 
Interest was aroused by showing a series of pictures 
on the dress and habits of fourteenth century Englishmen and 
- . 
women.. These pictures accompanied a talk on this subject, 
and the students were sent to the city library to secure ad-
ditional information on the subject by consulting such books 
as The Cambridge History of Brigland, (New York: Cambridge 
University Press, 1939.); Geoffrey Chaucer of England, by Mar-
chette Chute, (New York: Dutton and Company, 195l .. );History 
r2f the English Speaking People,. by Winston Churchill, (New 
York: Dodd, Mead and Company, 1954-1958.); and others as 
r.ecommended by the librarian~ 
Instruction was given in selecting and preparing mater-
ial for an oral report. The following points were emphasized: 
1. The topic must' be narrow enough to allow adequate 
coverage within the alloted time. 
2. The main point must be clearly stated and supported 
with convincl.ng evidence. 
3. The talk must be carefully outlined, organized, and 
I' 
32 
·adequate preparation made to insure smooth delivery 
Copies of a check sheet which covered the above points 
and which would be used for rating by the teacher were dis-
tributed to the students, while the teacher gave a sample 
talk. 
A specimen check sheet follows: 
Name 
Class 
--------------------
Check Sheet For Oral Reports 
1. Was the speaker interested in his 
topic? 
2 
Date 
----
Period 
----
1 0 
1 2. Did the speaker make his main 
point clear? 
I 
3. Was the speaker's topic narrow 
enough? 
4 .. Did the speaker give enough evi-
dence to support his point? 
5. Did the speaker speak loudly and 
clearly enough to be understood? 
_Highest score 10 Student's score 
The illustrative talk was on the position of Chaucer's 
father in court life and the influence this .position had on 
Chaucer's career. The main point, namely, that Chaucer's 
father's position of purveyor of wines to the court gave him 
close contact with the nobility of the time, was stressed. 
33 
Supporting evidence was provided by noting the rising impor-
tance of the merchant class in England and it was concluded 
that Chaucer, from an early age, had ample opportunity to 
display his talents for a .host of influential persons. This 
accounts for his early activity as translator and song-wiiter 
and later for the government posts which he held. 
The student talks were handled alphabetically and half 
the class was asked to evaluate the talks while the other 
half listened. The talks were heard in two class periods. 
On the second day the listeners became evaluators and the 
evaluators, listen~rs. 
The list. of topics chosen by the students included the 
I following: 
I 1. A Day in the Life of a Fourteenth Century Merchant. 
I 2a A Farmer's Lot in Chaucer's England. 
3. The Status of .Education During the Period. 
4. What Opportunities Bxisted for a Young Man of Some · 
Means? 
5. The Place of Women in Society. 
6e Hairstyles and Fashions of the Period .. 
7e English Court Life of the Period. 
8. Implements of War Used During the Period. 
9. Economic Condition of the Country~ 
10. Effects of Poor Transportation and Communication. 
11. The Place of Religion in the Life of a Nobleman. 
12 .. The Place of Religion in the Life of a Peasant. 
34 
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13. Entertainment of the Period. 
14 • .Effects of French Court Life on English Scene. 
15. Dwellings of the Rich and the Poor. 
35 
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UNIT IV: ELIZABETHAN AND JACOBEAN LITERATURE 
Approximate time: 18 days 
I AIMS I 
1. To learn about the age in which Shakespeare lived and 
worked. 
112. To know some of the predecessors and contemporaries of 
Shakespeare and note their influence on Shakespeare. 
3. To make a complete study of the great Shakespearean play, 
32 
''Hamlet.: I I 
4. To note the outstanding ability·of Shakespeare as a drama- I 
tist in his ability to.delineate character .. I 
To become familiar with outstanding :passages from ';Hamlet.) 
6 .. 
7. 
8. 
To gain an appreciation of Elizabethan customs and mores 
as expressed in the Shakespearean drama .. 
To encourage a desire to contribute to a discussion .. 
To encourage a willingness to listen to other points of 
view during a discussion. 
To gain competence in the ability to convey and listen for 
thought and mood in oral reading .. 
To enjoy dramatizations by listening to the voices and ob-
serving the actions of the characters in a play .. 
1. To enjoy dramatizations through creative effort in inter-
preting the meaning of the playwright~ 
36 
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1 
~~2. T~ ~reat~ and appreciate character traits of the· charac-
ters in a dramatization. 
j13. To appreciate the ideas and feelings by listening and 
,, . 
I' 
creating the incidents and characters which develop the 
themeof a play. 
ACTIVITIES 
I 
11. Taking part in a panel discussion on Shakespeare's major 
predecessors and contemporaries. (Kyd, Green, Marlow, 
I lz. 
Dekker, and Jonson.) 
Using the library for research on .Elizabethan customs and 
the achievements of representatives of the Renaissance.· j 
3. Listening to teacher-presented material on the history of 
the Renaissance and the accomplishments of its outstanding 
figures in the field of the humanities • 
• Reading selected passages from "Hamlet·; as dramatizations. 
1 • Discussing classical problems within the play. 
1
1
b • Encouraging original interpretations of some of the puz-
j zling factors in the play. 
I 
Assigning topics for brief papers and oral reports. 
Encouraging careful rereadingof selected passages from 
the play as a key to better reading comprehension. 
EVELOPMBNT OF SPEAKING AND LISTENING ABILITIES 
- - ........._ __________ ----------
1 The intensive study of a Shakespearean play is de-
igned to meet a certain achievement in several areas of the 
peaking and listening skills in addition to promoting the 
/ 
l 
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necessary skills in reading and writing. In the area of 
group discussion the play lends itself well to the practice 
of organizing thinking in speaking and listening according 
to a modified problem-solving pattern of opinion and support. 
By organizing the class into small groups, such problems as 
those which follow were discussed in terms of this pattern: 
1. Was Hamlet really mad, or was he feigning madness? 
2. Was Hamlet in love with Ophelia? 
3. How much a partner was Gertrude in the murder of 
Hamlet's father? 
4. What is the nature of the minor characters, such 
as Osric, Rosencrantz, Guilderstern, and Horatio? 
5. What is the dramatic function of Laertes in the 
play? 
6. What are the comical elements of the play and how 
are they introduced? 
7. Was Shakespeare trying to show the Elizabethans 
a picture of what .England might be with the immi-
nent death of Elizabeth? 
Since there were twenty-eight members in the class, 
seven groups of four students each were organized and each 
assigned one of the above problems. The problem and group-
ings were assigned the day before the discuss·ion was to be 
held and the students were asked to prepare for the discussioi 
by re-reading the sections of the play dealing with the prob-
lem in question and to formulate a definite opinion based on 
38 
the interpretation gathered from the re-reading .. 
Prior to the discussion the students were told the 
procedure to be.followed in discussing problems of this kind. 
The following points were stressed: 
1. Everyone in the group should be willing to contrib-
ute worthwhile information and well-supported opin-
ions to the discussion. 
2. It is important that the group stick strictly to 
the topic under discussion. 
3. The chairman's task is to see that the discussion 
is leading toward a pre-determined goal and that 
everyone has an equal chance to be heard. 
4. The recorder's job is to keep careful notes of all 
facts of the discussion and to report to the group 
as a whole the findings and opinions of his group. 
Having been oriented to this type of discussiont the 
class was given twenty minutes to discuss the problem and 
each group was told it was to report to the class the follow-
ing day. The teacher circulated among the groups suggesting 
possible paths of discussion. The recorders; those who re-
portedt were chosen by the teacher as well as the chairman of 
each group. 
In the area of oral reading the opportunities for act-
jive participation in interpreting various characters were 
many.. Practice in the ability to analyze the meaning of ob-
scure passages before reading them aloud was provided as was 
I 
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I 
the practice in the, ability to communicate both thought and 
mood in oral reading. 
i 
Stimulated bf previous work in oral reading, the stu-
' 
dents were readied for the transition to dramatic reading by 
i 
playing the Laurene¢ Olivier recording of selected passages 
I from Hamlet, (RCA victor #LM1924). This led to a discussion 
i 
of the actor's use of the voice in his art. The following 
passages were read tind discussed in terms of oral interpreta-
tion: 
i 
I 
1. o, that this too too solid flesh would melt, 
Thaw, and iresolve itself into a dewt 
l 
Soliloquy, Act I, Scene 2. 
2. Rest, res~ perturbed spirit! 
Hamlet to Horatio and 
Marcellus, Act I, Scene 5. 
i 
3. o, what a !rogue and peasant 
! 
slave': am I 1 
I 
! 
Hamlet, Soliloquy, 
Act II, Scene 2. 
4. To be, or pot to be,--that is the question:--
! 
' Hamlet, Soliloquy, 
Act III, Scene l. 
i 
5. Speak the ~peech, I pray you, as I pronounced 
I 
1•t t I 0\YOU 
i 
I 
I 
I 
trippingly on the tongue: 
Hamlet to Players, 
Act III, Scene 2. 
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6. o, my off~nce is rank, it smells to 
'' heaven; 
I 
i 
I 
I 
I 
7. How all 
. ! 
occasions 
I 
I 
me, I 
I 
' And spur my dull 
i 
I 
Claudius, Soliloquy, 
Act III, Scene 3~ 
do inform against 
revenge! 
Hamlet, Soliloquy, 
Act IV, Scene 4. 
8. Heaven ma~e thee free of itl 
' 
Hamlet to Horatio, 
Act V,- Scene 2. 
Three differ~ng interpretations of the eight selection: 
! 
! 
permitted twenty-fo~r students to be heard during two class 
I 
periods and still a~lowed time for discussing the differences 
I 
and similarities amopg the various readings. In some cases 
I 
the oral interpretat~on of the passages was too difficult for 
the students to hand;le, but there were enough good and ade-
' 
1 quate interpretation~ to make the activity valuable, particu-
larly in view of the! availability of the professional reading. 
! 
The transitioh from individual oral interpretations to 
' 
consideration of the:play as drama was the next step9 The 
' ' 
following passages w~re dramatized by selected members of the 
class: 
1. Act I, Scene 3. 
' Ophelia is giyen advice concerning the advances of Ham-
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I 
let first by Lae~tes, her brother and then by Polonius, 
I 
I 
I 
I 
her father. i . The: scene has many comic elements and was 
particularly wel~ received by the class, who noted the 
I 
nxvy Leaguett qua,.ities of Laertes and the "Pompous Ass" 
qualities of Polonius in their relationship with Ophelia. 
Ophelia's character was the subject of much discussion 
' 
and various students interpreted her character in many 
varying ways. 
2. Act I, Scene 5. 
This is the scene in which the ghost of Hamlet•s·fathe 
appears. The stqdents were intrigued with the surrealis-
1 
tic dramaturgy o~ the scenes, and they were well played, 
I 
after a minimum qf rehearsal, most of which was carried on 
I 
outside of class 
1
at the students' own suggestion. 
3 .. Act III, Scene 4 .. 
'I I 
In this seen~ between Hamlet and his mother there 
exist· many opport~unities for real emotion, and the stu-
dents were quick to grasp their significance. The killing 
of Polonius by Hamlet was particularly appealing and the I 
! 
bit was well carried off by one particularly able twelfth 
grader. 
Act v, Scene 1. 
This, the famous gravedigging scene, is almost a play 
within a play and~ its comic elements are very obvious .. 
I The students beca~e particularly enthused about the charac 
I ter of the Sexton the philosophical gravedigger. 
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Before each d;ramatization, none of which took more 
i 
than ten or fifteen ~inutes and all of which were rehearsed 
outside of class, th~ class was instructed to look specifi-
1 
cally for the factor~ noted below and each dramatization was 
followed by a brief discussion of character traits, theme, 
I 
plot, and structure bf the scene. 
1. Listening for thought and mood in a dramatization. 
! 
2. Listening ~o appreciate character traits of the 
players. 
i 
I 3. Listening fo appreciate the ideas and feelings 
which develop the theme of a play. 
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UNIT V: PURITAN-CAVALIER LITERATURE 
(1620-1700) 
Approximate time: S days 
AIMS 
-
1. To discover the characteristics of the literature produced 
in the period following Shakespeare. 
2. To acquaint the students with the life and works of john 
Milton, john Dryden, and others of this period. 
3., To expose the students to the literary distinctions found 
in the works of the Cavalier poets such as Robert Herrick, 
John Suckling, Richard Lovelace, and others, and to dis-
tinguish between the basic philosophy found in these poems 
as opposed to that found in the literature of the Puritan 
school of thought. 
To develop the ability to state the main point clearly in 
a talk and to distinguish the main point when listening to 
a talk. 
5. To develop the ability to relate things in the correct or-
der, and the ability to listen to the sequence of items in 
a talk .. 
ACTIVITIES 
1. Listening to teacher-presented material on the development 
of English literature after the time of Shakespeare. 
2. Reading and s~udying selections from Milton's, ttparadise 
Lostn and other shorter works of Milton especially 
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ttL'Allegron and "Il Penseroso.n 
3~ Reading aloud selections from Milton for the purpose of 
capturing his rich imagery. 
4. Reading and studying examples of Cavalier poets and noting 
the almost romantic philosophy which permeates all of them. 
5. Reading aloud selections from Herrick~ Suckling~ and 
others in order to note the difference in mood when com-
pared to the poetry of Milton. 
6. Organizing and presenting a series of talks in the form of 
symposia on the historical background of the Puritan-Cava-
lier period of English literature. 
EV.ELOPMENT OF SPEAKING ~ _L.._IS_T_EN ......... I-..N.-.G .;.;;AB=IL~I:;.;;;T;..;;;I;.;::BS;;;;;., 
The rich historical background in this period of Eng-
literature provides opportunities for active participa-
in various activities related to oral reading and voice 
evelopment. Much time was devoted to oral interpretation of 
the relatively difficult material found in Milton and the 
Cavalier poets. The student was encouraged to convey Milton's 
oods orally and to note the difference between such works as 
n11 Penseroso"~ with' its dark undertones, and "L1 Allegron, 
•th its contagiously cheerful atmosphere. The student was 
encouraged to prepare thoroughly for oral interpretation in 
rder to convey the mood of the author and to develop the 
bility to listen for thought units expressed through phrasing 
and grouping of words. The ability to use variety of pitch to 
onvey meaning and the ability to listen to pitch changes as 
45 
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I 
I 
I 
clues to meaning were both emphasized especially when dealing 
with the Cavalier poetsc 
For each skill to be practiced the teacher demon-
33 
strated, using a poem in the literature text as follows: 
orally 
1$ For conveying the mood of the author, '~ight Piece 
to Julia" byHerrick was used,. 
2. ~or thought units expressed through phrasing and 
grouping of words, "To the Virgins, To Make Much of 
Time" by Herrick was used. 
3. For thought units expressed through pitch changes, 
"To· Blossoms" by Herrick \'liaS used. 
Approximately ten students volunteered to communicate 
the meaning in the poetry of Milton, Suckling, Love-
lace, and others. Since this was not a general ass·ignment 
those students who volunteered to interpret a poem were given 
I extra credit. The prepared interpretations served as good 
illustrative examples for the rest of the class of some of 
the oral reading aims of this unit. 
The major speech activity of the unit consisted of two 
symposia, each presented by four volunteer students. The 
first of these was on "The .English Civil Wars of 1642 to 
111648. n A volunteer chairman selected three other students be-
lls ide himself and each presented a brief talk (5 to 10 minutes) 
jon one aspect of this topic. The symposium was introduced by 
33John E. Brewton, et al., £2· cit., pp. 159-161. 
I 
I 
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the chairman and summarized by him at the close of the ses-
sion. The material was broken down into these divisions; 
(1) Introduction, definition, general background; (2) The 
first two years of the war; (3) The second civil war; (4) The 
closing battles; (5) Summary.. The speakers, who used notes, 
were instructed not to read their material, but rather to 
present it in a mo_re informal manner. This was successful I 
1only in some instances; some of the students were not able tol 
detach themselves from their notes, while others used them 
only as reminders for dates and names. The symposium was 
tape-recorded and played back to the class for criticism. 
The chief points of criticism were the speed with which the 
speakers presented their material, and the fact that main 
points were not emphasized strongly enough. 
The second symposium was held a few days later with 
another group of students. Their topic was ttThe Chief Cava-
lier Poets.tt Five speakers gave resumes of the lives and 
works of Robert Herrick, Thomas Carew, Richard Lovelace, Rich-
ard Suckling and Richard Crashaw. The same procedure as that 
used for the previous symposium was used. It was noted that 
the speakers limited their remarks and stresse~ the main point 
ore successfully than on the previous occasion. 
Although only a total of nine students were heard in 
he series of talks, the class as a whole benefited from the 
ctivity insofar as the symposia served as demonstrations of 
importance of (1) stating the main point clearly and 
~================~=-=---============================ 
listening to distinguish the main point in a talk, (2) re-
lating things in the correct order when giving a talk. 
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UNIT VI : .BIGHT.E.ENTH CENTURY LITERATURE 
! Approximate time: 5 days 
I 
AIMS 
1. To familiarize the students with some of the socio-economi 
I 
I 
aspects of eighteenth century Bngland. 
2. To acquaint the students with the artificial, forced, but j 
brilliant character of the poetry of this period. 
3~ To acquaint the students with the background of the de-
velopment of the novel as a form of literature. 
4. To read and study selections from the works of Alexander 
Pope, Jonathan Swift, Daniel Defoe, Addison and Steele, 
Samuel Johnson, Oliver Goldsmith, and others of this per-
iod. 
5. To define and note the use of satire as a literary tool 
for social reform. 
6. To develop the ability to enunciate.words and phrases dis-
tinctly. 
\ACTIVITIES 
1. Listening to teacher-presented material on the social his- 1 
tory of England following the Restoration and its effects 1 
on the literature of the period~ I 
2. Reading and studying selections from-Po~e's-.Essay ~ Criti~ 
cism and noting his use of the heroic couplet and his abil-1 
ity to express an idea in a brilliant epigram, as for ex-
ample, "A little learning is a_dang' rous thing. n 
~--=====~======== 
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3e Discussing satire as a literary tool and noting the satire I 
found in Swift's Gulliyer's Travels. 
,4. Reading about and discussing the life and works of Daniel 
I Defoe, especially his Journal of the Plague ~· 
15. Studying selections from ~ Spectator, papers of Addison 
1
1 and Steele, and noting the growing importance of prose as 
I a vehicle for literary expressionQ 
6. Listening to a lecture on the significance of Samuel John-
son as the literary giant of his day. 
I 
Reading selections from Oliver Goldsmith's ~Vicar 2! 
Wakefield and noting its importance as an early attempt at 
developing a form of prose which would lead eventually to 
the novel. 
I 18. 
I 
9 .. 
Discussing the significance of distinctness of speech as 
it applies to communication. 
Reading aloud passages from the authors of this period for 
the specific purpose of noting clarity of speech of the 
~~ speaker. · . . · . 
jDEV.ELOPMBNT QE SPEAKING ~ LISTENING SKILLS 
j This period of English literature lends itself well to 
lcreating an awareness on the part of the student of a very 
basic concept in speech: the ability to enunciate words and 
!phrases distinctly enough to be clearly understood by the 
•• jlistener.. The poetry of Pope must be clearly enunciated if 
\the listener is to app~eciate the brilliance of the author's 
I 
~hrasing and wito The prose of Swift and Goldsmith must be 
-w- ------
,1 
II 
I 
tl 
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read clearly if the listener is to become aware of the subtle· 
ties iri the work. 
authors of the period, a passage from Gulliver's Travels was 
read and tape-recorded by eight volunteer students. The read-
ings were played for the class who were asked to make notes on 
such factors as strength of final consonants, phrasing, slur-
ring, and pronunciation. These notes served as a basis for 
dis.cussion of the individual's speech and ways of improvement 
were suggested. The same eight students were asked to make a 
second recording with due regard for the suggestions made by 
the class. The second group of recordings showed that the 
students had become aware of diction, phrasing, and pronuncia-
tion. 
The passage from Gulliver's Travels follows: 
. 
And here it may, perhaps, divert the curious reader, 
to give some account of· my domestic life, and my man-
ner of living in this country, during a residence of 
nine months and thirteen days. Having a head mechani-
cally.turned, and being likewise forced by necessity, 
I had made for myself a table and chair, convenient 
Boston University 
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II 
enough, out of the largest trees in the royal park. 
Two hundred sempstresses were employed to make me 
shirts, and linen for bed arid table, all of the strong-
est and coarsest kind they could get; which, however, 
they were forced to quilt together in several folds, 
for the thickest was some degrees finer than la\fn. 
Their linen is usually three inches wide, and three 
feet make a piece. The sempstresses took my measure 
as I· lay on the ground, one standing at my neck, and 
another at my mid-leg, with a strong cord extended, 
that each held by the end, while the ~bird measured 
the length of the cord with a rule of one inch long. 
Then they measured my right thumb and desired no more; 
for by a mathematical computation, that twice round 
the thumb is once round the wrist, and so on to the 
neck and waist; and by the help of my old shirt, which 
I displayed on the ground before them for a pattern, 
they fitted me exactly~ Three hundred tailors were 
employed in the same manner to make ·me clothes; but 
they had another contrivance for taking my measure. 
I kneeled down, and they raise~ a ladder from the 
ground to my neck; upon this ladder some of them mounted, 
and let fall a plumb-line from my collar to the floor, 
which just measured the length of my coat; but my waist 
and arms I measured myself. When my clothes were fin-
ished, which was done in my house (for the largest of 
theirs would not have been able to hold them) they 
looked like the patch work made by the la~!es in Eng-
land, only that mine were all of a color. 
34Jonathan Swift, Gulliver's Travels, (Racine, Wiscon-
Whitman Publishing COmpany, 1940), pp. 53-54. 
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UNIT VII: THE AG.B OF ROMANTICISM 
Approximate time: 18 days 
AIMS 
1. To acquaint the students with some of the industrial, ag-
ricultural, and political changes which took place in Eng-
land during the nineteenth century. 
2. To acquaint the students with some of the literary charac-
teristics of the period. 
3. To acquaint the students with some of the works of the 
more notable literary figures of the period: William 
Wordsworth, Samuel Taylor Coleridge, Lord Byron, Percy 
Bysshe Shelley, John Keats, Jane Austen, Sir Walter Scott, 
Charles Lamb, and William Hazlitte. 
4. To develop the abilit'y to use vocal ease to develop a 
pleasing voice quality. 
5. To develop the ability to use appropriate volume, phrasing 
and variety of pitch to convey meaning when speaking. 
6. To develop the ability to listen for different volume 
levels, pitch changes, proper phrasing, and.voice quality 
as clues to meaning in the oral interpretation of litera-
ture. 
7. To develop the ability to use the vocal skills in choral 
speaking. 
8. To develop an appreciation of oral reading and choral 
speaking as tools for the communication of the thought and 
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I 
mood in selected pieces of literature. 
ACfiVITI.BS 
L. Listening to teacher-presented material on the industrial 
revolution and how it affected the people of England. 
2. Listening to teacher-presented material on the outstanding 
literary characteristics of the nineteenth century in Eng-
land. 
I 
I 
'( 
I 
I. 3. Reading and studying the following poems of William Words- 11 
II 
I 
worth: "She Dwelt Among the Untrodden Ways,tt "Three Years 
She Grew in Sun and Shower," "The Solitary Reaper," 1'She 
Was a Phantom of Delight," HTintern Abbey Ode," "Westmin-
ster Bridge,n "London, 1802," "The World. Is Too Much With 
6. Reading and studying the following poems of Percy Bysshe 
Shelley: "Song, n "The Cloud, tt "To A Skylark, n node to the 
West Wind, tt "To Night, n "One Word, tt ttMusic When Soft Voices 
Die," n1 Fear Thy Kisses." 
I 
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• Reading and studying the following poems by John Keats: j 
''Ode to a Nightingale," "Ode to a Grecian Urn,, .Endymion __ ·=-==-=--= 
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(selection from Book I), ttTo Chatterton, rt nWhen I Have 
Fears That_I May Cease to Be." 
8. Listening to teacher-presented material on the progress of 
9. Reading and studying examples of the essay of the period: 
I 
r· 
Charles Lamb's nA Bachelor's Complaint,tt nA Dissertation 1-
upon Roast Pig;n William Hazlitt's ttQn Actors and Acting~tt 
Discussing the value of oral interpretation: 
a. Much of the best work of our writers was intended 
to be heard, not read. Shakespeare was taken as a 
case in point and samples of Hamlet, which the stu-
dents know, used to illustrate the point. 
I 
II 
I 
I 
~ 
b. Oral interpretation enhances our understanding and 
appreciation of good literature. 
c. Oral interpretation develops poise, and increases 
self confidence. It also tends to make voice improve 
ment a necessary goal for good interpretation. J 
Practicing reading poetry aloud through the use of the tap 
recorder and encouraging self correction. 
2. Organizing a gro~p of poems into a coherent, unified, in~ 
teresting oral program of about ten minutes in length. 
3. Forming a speaking choir with the specific purpose of il-
lustrating the values of choral speaking. The following 
poems were used for practice: William Wordsworth, "The 
Solitary Reaper," "The World Is Too Much With Us;" Samuel 
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t Taylor Coleridge, nKl:lbla Khan;" Lord Byron, "Prisoner of Chillon;tt Percy Bysshe Shelley, usong,tt nTo Night;tt john 
Keats, "When I Have Fears That I May Cease to Be." 
I 
! 
'DEVELOPMENT OF SPEAKING AND LISTENING SKILLS 
I The "Age of Roman~ism" in English literature, with 
I . 
,, its prolific poetic output, seemed to be the time to stress 
!oral interpretation and choral speaking. From the beginning 
I . 
of the unit the students were encouraged to read aloud and 
were told of various experiences relating to oral interpreta-
tion9 The unit was so placed in the year's work that at the 
lltime the college stUdents who had attended the high school I 
lwere home an vacation. Some of these stUdents had attended I 
the annual uoral Interpretation Clinictt held at the UniversitY! 
of Maine or the annual Spe. ech Festival, also held at the state! 
. I 
jUniversity. These students together with the two senior stu- 1 ~~!dents who had attended the last "Oral Interpretation Clinic" 11 
formed a panel and discussed some of the work done by the I ~~peech Department at the University. This informal discussion 
lreemingly motivated the class to learn more about reading alou 
!effectively. 
I The panel discussion was followed by assigning the cul-
~rnating activity of the unit: a ten minute program of oral 
Lnterpretation using the literature of this period. The stu-
ents had all read aloud before, but it was, nevertheless, 
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I ecessary to review the following basic principles: 
' (1) Oral interpretation is communication. 
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(2) Among the factors that contribute to this communi-
cative process are: 
a. The use of appropriate volume, pitch, and 
phrasing which helps to convey meaning 
b. The.proper use of the vocal .skills including 
articulation, pronunciation, and enunciation 
which is essential to communication 
c. the development of vocal ease which helps to 
produce a pleasing voice quality and which 
contributes to communication 
Separate lessons in developing vocal ease, developing 
variety of pitch, and developing phrasing an~ smoothness 
were taught. Ideas for these lessons were found in Dr. Wil-
bert Pronovost's The Teaching of Speaking .!!!':! Listening in !!! F-
35 
Elementary School, and with only a few minor changes the 
lessons were found to be appropriate for the level with which 
this writer was dealing. 
The lesson on vocal ease36 lists the following object-
ives: 
(1) To develop ability to listen for mood and charac-
terization as .revealed by voice quality. 
(2) To develop ability to speak with a pleasing voice 
quality by relaxing the vocal mechanism. 
35 . Wilbert Pronovost, 2£• £!!. 
36 
Ibid., p. 116. 
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These remained the same, and John Keats' "To Autumn" 
was used to illustrate. The liquid smoothness of the lines 
lent themselves well to assisting in achieving the objective~ 
noted, as for example: 
Season of mists and mellow fruitfulness/ close bosom-
friend of the maturing sun;/ Conspiring with him how to load 
and bless/ With fruit the vines that round the thatch-eaves 
run;/ 
37 
The lesson on developing variety of pitch uses es-
~entially the same aims which are listed as Aims 6 and 7 of 
this unit. Byron's "Prisoner of Chillon" was used to illus-
trate the use of pitch changes to convey meaning. 
I was the eldest of the three/ (rising inflection) 
And to uphold all the rest/ (lowering inflection) I ought to 
' do - and did my best - / (medium pitch, variety) And each did 
well in his degree.·/ (rising then lowering pitch change) 
In the area of phrasing and smoothness Dr. Pronovost38 1 
has suggested the following aims: 
(1) To develop awat;eness of the phrase as a unit of 
thought. 
(2) To develop ability to listen for thought units by 
identifying phrasal pauses. 
(3) To develop the ability to use phrasal pauses and 
37 ~ .. , p. 142. 
38Ibid.·, p. 135 .. 
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the ability to speak smoothly the words within a 
phrasal unit. 
Shelley's "To a Skylarktt was used to illustrate the 
skills required to achieve these aims at the senior level. 
The following lines were particularly suited to this treat~ 
ment: 
Sound of vernal showers/ On the twinkling grass,/ 
Rain awakened flowers,/ All that ever was/ Joyous and clear 
land fresh, thy music doth surpass./ 
~~ While the class was still working on the interpreta-
l tion of the poems in this unit some time was allowed for 
choral speakingo Motivation was not a problem since a few 
I . 
weeks before, the newly formed. High School Speaking Choir 
had given its first concert and most of the students had 
I either heard the performance, listened to practice sessions, 
or taken part in the performance. Tape recordings of the 
concert were played and criticized in ter.ms of interpreta-
tion, and more specifically in terms of the various aspects 
of interpretation which the class had been discussing. 
II Using the poems mentioned in Activity 13 the class 
!tried speaking in unison. After a few practice tries, the 
I 
class began to take hold of some of the basic concepts in 
choral spe_aking: keeping the eyes on the director, allowing 
the rhythm of the poem to move freely, using phrasal pauses 
and smoothness to advantage, using a variety of volumes and 
1pi tch to create effect. 
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The next step was to polish one poem as much as time 
would permit. Byron's "The Prisoner of Chillonn was chosen 
because of its narrative qualities and because the students 
could profit from noting the effect of phrasing, pitch 
changes, and voice quality. 'No elaborate arrangement was 
made, but simply a division between light and dark voices. 
The light voices spoke the lines of hope while the dark 
voices spoke such lines as nour voices took a dreary tone,/ 
an echo of the dungeon stone,/ a grating sound, not full and 
free,/ as they of yore were wont to be: 
tive passages were $poken in unison. 
" . . tt The narra-
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UNIT VIII: VICTORIAN LITERATURE 
'I 
I 
I 
- ~ 
I Approximate time: 15 days 
I 
AIMS I 
1. To familiarize the students with some of the socio-econo- I 
mic and political changes which took place in .England wi th,11
1 and following the accession of Que~n Victoria in 1837. 1 
2. To acquaint the students with the lives and works of the 
major Victorian poets, including Tennyson -and Browning. 
I 13. To acquaint the students with the lives and works of the 
major essayists and historians of the period, including: I 
I' I Carlyle, Macaulay, Arnold, Ruskin, and Newman. 
4. To acquaint the students with the lives and works of the 
major writers of fiction of the period, notably: Dickens, 
Thackeray, Eliot, and Stevenson. 
To review outlining and notetaking for the purpose of pre-
paring for a talk. 
To develop the ability to use and listen for accurate and 
vivid words and sentences when giving or listening to a 
• Listening to teacher-presented material on the socio-econo- , 
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mic condition of Bnglan~ in the latter part of the nine-====#====== 
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teenth century with emphasis on the literary activity of 
the period. 
'I II 
I 
I 
1. 2. Listing the significant factors which characterize the 
I 
II 
lj 
.I 
Victorian period in English literature. 
a. conservatism and gentility 
b. wholesomeness, sometimes carried to the point of un-
willingness to face the facts of life 
c. use of excessive decoration 
d. an insistence upon strict class distinctions 
ee a refusal to accept new ideas in science and religion 
f. a deep concern about industrial expansion 
3. Listening to teache~•presented material on the development 
of the various literary forms; poetry, the essay t the 
novel, the drama, and history. 
4. Reading and studying about the life and works of Alfred 
· J;,ord Tennyson, especially the following poems: nulysses, u 
"The Charge of the Light Brigade," "Sir Galahad,n "Flower 
in the Crannied Wall," and "Crossing the Bar .. " 
5. Reading and studying examples of the poetry of Robe.r;t 
Browning: "The Year's at the Spring," uMy Last Duchess,u 
"Prospice." 
Reading and studying examples of the Victorian essayists 
and historians; Thomas Carlyle, "The Hero as Man of Let-
ters;" Thomas Macaulay, History of .England, (selections); 
Matthew Arnold, "Sweetness and Light;" John Ruskin, Modern 
Painters, (selections); John Henry Cardinal Newman,"Defini-
II 
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tion of a Gentleman,tt "Idea of a University.n 
7. Reading and studying examples of some of the Victorian 
writers of fiction: Charles Dickens, William Makepeace 
Thackeray, George Eliot, Robert Louis Stevenson. 
8. Giving and listening to a series of brief talks on the fol 
lowing topics: 
a. "Mid-Victo.rianism and English Cultural Lifett 
b. "The English Boarding School of the Nineteenth Centur • 
c. unickens and the Novel of Social Reformtt 
d. ttTha~keray's 'Becky Sharp'tt 
'· 
e. "The Place of Women in English Literary Lifett 
f. "George .Bliot and the English Middle Cla$s tt 
g. nAlfred Lord Tennyson and Victorian Idealismtt · I h. ttThe Romance of Robert Browning and .Elizabeth Barrett' I 
i. ttJohn Ruskin as a Critic't 
j. ttCardinal Newman's Ideas about Bducationtt 
I, k. ucarlyle Versus Macaulay as Historiantt 
1\9. Evaluating each other's talks in terms of the criteria 
l found in the ttListener's Evaluation Chart For Ta1ksn found 
I . i~ the appendix of this study. 
!DEVELOPMENT .Q.!: SPEAKING ~LISTENING ABILITI.FS 
By this time of the year the students had given several 
brief talks on a more or less informal level. During this 
unit the speaking and listening skills developed were directly 
related to the giving of informative talks on assigned sub-
jects chosen in connection with the work being carried out 
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e (in literature. 1 
The topics {Activity 8) were mimeographed and the stu- II 
~,dents . allowed to choose three in the order of their prefer-
ence. Final assignments were made by the teacher, following 
the student's preference whenever possible. Interest was de- II 
lveloped by introducing the Evaluation Chart and discussing I 
leach item with emphasis on tlie speaker's choice of words and jl 
'sentences which contribute to the effectiveness of a talk. Ani 
illustrative talk on ttVictoria As_ a Leader" was given by the 1 
,teacher and discussed in terms of the Evaluation Chart. The I 
I 
ljtalk was tape-recorded and parts thereof were played several 
1
1
.f'imes to illustrate the use of the criteria found in the 
I hart. j 
Outlining and notetaking was reviewed and the use of I 
~n by sn cards was encouraged. Ample time for adequate prepa- 1 
~ation was allowed since the assignment was made early in the 
I 
nit and the talks constituted the culminating activity of the 
I 
The class work and reading periods served as frame of 
eference for the students• individual research. The talks 
erved as a kind of binding-agent for the unit and helped to 
ie in the work in literature and give it a more immediate 
The technicalities of the giving of the talks themselve 
ere handled by limiting each student to eight minutes,which 
llowed four or five students to be heard during a period and 
till permit discussion of the evaluation of each talk. Some 
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tl· six periods were. needed to hear and evaluate the talks. a:pd 
the original time allotment of ten days was extended to fif-
teen days and most of the reading was done outside of class. 
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AIMS , 
1 .. To acquaint 
I 
the students with some of the forces which 
I 
12· 
brought about the realistic type of literature found in 
England during this period. 
To acquaint the students with some of the more notable 
I 
I 
twentieth century English writers, to study their styles I 
of writing, and to· read selected passages from their works.1 3. To discuss some of the factors comprising modern literary 
trends .. 
4. To develop the ability to restrict oneself to the topic 
under discussion while giving evidence.to support one's 
point of view. 
To develop the. ability to listen for supporting evidence 
related to the main topic of discussion. 
6. To develop the ability to state the main point in a talk 
and to use appropriate volume, distinctness of speech, and 
good phrasing while delivering an oral report. 
ACTIVITI.F.S 
Listening to teacher,..presentedmaterial.on contemporary 
movements in literature as the outgrowth of socio-economic 
and political conditions in .England during the first fifty 
years of the present century. 
2. R.eading and studying examples of some contemporary .English-
I 
I 
II 
.I 
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novelists: Thomas Har~y, Joseph Conrad, H .. G. Wells, Arn-
old Bennett, John.Galsworthy, and w. Somerset Maugham. I I I 3 .. Reading and studying examples of recent British drama: 
I Lady Gregory's, The Rising. of the Moon, George Bernard I 
Shaw's, M!!! .!!!£ Superman,· St. Joan, (selections), Noel 
I 
I II 
Coward's, Blithe Spirit. I 
4. Reading and studying examples of contemporary British es- I 
say and biography, including samples of the work of G. K. 
Chesterton, Max Beerbohm, Winston Churchill, and Denis 
Mackail. 
5. Reading and studying samples of the poetry of Thomas Hardy 
''The Darkling Thrush, tt "Iri the Servants' Quar.ters," 
·nweathers;n Rudyard Kiplingt ttThe .Bxplorer,u ttGunga Din,u 
"Recessional; tt John Masefield, ttSea Fever," nspanish 
Waters,n "The West Wind .. n 
(6. Discussing some of the problems encountered in making an 
analysis of contemporary literature trends .. 
a. How has war influenced the subject matter and style 
I 
of English literary men? . I 
b. To what extent does the English writer of this centur1 
show that he is the pro4uct of a scientific age?l ·
c. How has the field of communications affected 'the 
I writer of today? 
d .. In what specific areas of literature is noted the 
emergence of masses as·a most powerful force? 
e. Validate the contention that pessimism (or optimism) 
-=-========~====-=-~=--=-=·==--=-~~============================ 
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seems to be the prevailing philosophy of serious 
writers of contemporary England. 
7. Reporting on the group discussions outlined in Activity 6. 
DBV.BLOPMBNT OF SPEAKING AND LISTENING ABILITIES 
This, our last unit in .English literature, was devoted 
largely to the development of the skills and abilities neces-
sary in carrying on a problem~solving.discussion. Motivation 
was provided by playing a tape recording of a local televisio 
program called ''Fighting Words, rt (CHSJ;..T. V .. , Canadian Broad-
casting Company, St. John,. New Brunswick.) .This program is 
a half-hour panel discussion motivated by selected quotations 
of a highly debatable nature read by the moderator. The sub-
jects vary but are usually of universal interest.. The panel-
ists are selected because of'their strong views in the areas 
to be discussed. The result is an unusually lively discussiol 
of worthwhile topics. One of thes.e programs was tape-recorde< 
for the class, who was asked to look for the following specif:~ 
features in each panelist's contribution: 
(1} Did the speaker restrict himself to the topic? 
(2) Did he give evidence to support his view? 
(3) How well did he listen to the other panelists? 
(4) How quick was he to pick up faulty reasoning, 
irrelevant arguments. or unsupported generalizations 
on the part of the other panelists? 
I These questions were written on the chalk-board while 
the tape was played. Discussion of the points raised by the 
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questions followed. 
The students were given the list of topics presented 
in Activity 6, asked to choose one and prepare for the dis-
cussion. The class, after it had been given instruction on 
how to proceed on this type of discussion, (definition, an-
alysis, exploration, evaluation, and decision) was given sev~ 
eral days to "exploreu the topic of their choice. The class 
was then divided into five groups, a chairman, and secretary 
elected in each group, and each group was allowed ten minutes 
to draw up some definite plan to pool the information avail-
able within the group and arrive at some kind of conclusion. 
The teacher circulated among the groups, offering suggestions 
and cautions. 
Following the first session each secretary reported 
on his group's plan of attack which was dis.cussed and criti-
cized by the rest of the class. 
The following day, one half-hour of group discussion 
was allowed and the rest of the time devoted to instruction 
on preparing an oral report of the work of each group. The 
chairman of each group, assisted by the secretary, was to 
make the report the next day. The following points were mad~ 
(1) The report must be concise, yet not lacking in 
significant detail. 
(2) It should state the main points clearly and sum-
marize the evidence presented to support each 
point .. 
69 
(3) It should be read in a clear, distinct voice, at 
an appropriate volume, and time should be allowed 
for questions. 
The next class was devoted to the reports of the 
chairmen and an informal discussion of their effectiveness. 
Reference was made to the tape-recording of the television. 
show and it was agreed that our group discussions compared 
favorably with it in terms of interest, sticking to the 
point, good listening, and liveliness. 
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II I II SUMMARY AND CONCLUSIONS I 
II The units outlined in this study are the results of an I 
·I effort to reorganize the literature program in Twelfth-Grade I 
I .English of a smafl Maine high school in order to include cer-1 
lltain pre-determined aims in speaking and listening. The ba- I 
1
j sic assumption on which the program is based i~ that an in- I 
·11tegrated program in the language arts is to be preferred over 1 
jla program in which no consideration is given to the intei- ' 
J!relatedness of reading, writing, speaking and listening. Mostj 
I . 
l
of the nine units included in this study were actually taught l 
and revised according to the results of the trial teaching. II 
!summary 1 
1
1 This study showed .how some twenty specific aims in the I 
llareas of talks, group discussion, voice and articulation, . 
lloral reading, and dramatic activities were selected for teach-11 
l
lling and integrated within the framework of a regular program 11 
lin .English Literature without sacrificing the aims in reading ~~ 
Jlor literature. It further showed that such a program could be' 
!incorporated into the normal time usually alloted for reading 
/and literaturee In each unit the speaking and listening aims 
I 
. !Supported the literature program and it, in turn, supported 
1the speaking and listening aims. 
I 
·1 11 The program allowed for individual differences by using 
~=r- - --------
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I 
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some activities which would require only a few of the stu-
dents, while others demanded the participation of each and 
every student. In each unit one or more specific speaking or 
listening skills was developed, thus permitting the slower 
students to grasp the objective of the unit in terms of this 
specific skill, while still allowing individual excellence 
on the part of the more a~le students. 
A list of the selected speaking and listening aims fol 
lows, together with a list of the activities in which the ai~ 
were met: 
In the area of giving and listening to talks, four 
abilities were chosen for development: 
1. Ability to contribute worthwhile information during a brieJ 
talk, and the ability to listen attentively. 
2. Ability to state clearly, and listen for the main point in 
a talk. 
3. Ability to relate things in the correct order and the abil· 
ity to listen for the sequence of items in a talk. 
4. Ability to use and listen for accurate and vital words and 
sentences in a talk. 
Thee activities included a series of talks on world 
epics, (28 students), Chaucer's England, (28 students), Puri-
tan-Cavalier Literature, (10 students), Victorianism, (28 stu-
dents), and a series of oral reports of problem-solving dis-
cussion, (10 students). 
In the area of group discussion the following abilities 
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were developed: 
1. A desire to contribute to a discussion and a willingness 
to listen to other points of view. 
2. Ability to restrict oneself to the topic under discussion 
and ability to listen for supporting evidence in a dis-
cuss ion. 
3 .. Ability to organize thinking according to a problem-solving 
! 
pattern of definition, analysis, exploration, evaluation 
and decision. 
The activities included discussion of the classical 
problems in Hamlet, trends in contemporary literature, satire 
as a literary tool, and world epics. All the students took 
part in at least two of the discussions. 
In the area of voice and articulation, the following 
abilities were developed: 
,1. Ability to use and listen for a pleasing voice quality. 
,2. Ability to use acceptable voice and articulation when 
I speaking. 
3. Ability to enunciate words and phrases distinctly. 
4. Ability to use vocal ease to develop a pleasing voice 
quality. 
5. Ability to use and listen for different volume changes, 
proper phrasing and voice quality .. 
Practice of the above abilities was obtained by read-l 
,ing aloud selections from seventeenth and eighteenth century 
!literature, (15 students), Romantic poetry, (28 students), 
---====-=*-================= 
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1 and passages from Hamlet, (12 students). 
In the area of oral reading and choral speaking the 
following abilities were developed: 
1. Ability to listen appreciatively to literature read aloud. 
2e Ability to analyze the meaning of literature before read-
ing it aloudo 
Ability to use the vocal skills in oral reading and choral 11 
speaking. 
14. Ability to communicate thought and mood in oral reading. 
Using early ballads, Romantic poetry, passages from 
Hamlet, Cavalier poetry, and Puritan literature, all the 
I students gained practice in the above abilities. 
In the area of dramatic activities the following abili-
ties were developed: 
1. Ability to enjoy dramatizations by listening to the voice 
and observing the actions of the characters. 
2. Ability to create a character in a dramatization. 
I 
13~ Ability to discern character traits of players in a drama-
1 j tization by listening to the dialogue and observing the 
action. 
4. Ability to create and listen for ideas and feelings which 
contribute to the theme of a play. 
I A thorough study of Sha:tcespeare' s Hamlet provided the 
raterial to develop the above abilities. 
jconclusions 
The basic conclusion which can be drawn from this study 
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is that it is both feasible and desirable to integrate the 
speaking and listening skills with the regular work of the 
English class. Giving due regard to the inter-relatedness of 
the English language arts can lead only to an integrated pro~ 
gram, such as has been illustrated in this study. An inte-
grated program, when it is carefully worked out, assures the I 
1
1 
teacher that the necessary skills for communication have been 
taught to as many students as possible. 
This study also reveals that speaking and listening 1 
can enrich an lnglish program rather than detract from what I 
some teachers term ttessentials. n What is more essential than I 
the ability to communicate the spoken language? This study 
shows that a well balanced program in reading and literature 
ought to include certain speaking and listening objectives. 
The study also indicates that in a situation where it 
is not practical to depart radically from a tttraditionaltt 
program, it is possible to introduce more recent methods and 
' 
materials through integration. The introduction of such 
1
methods and materials could, in the opinion of this writer, 
constitute the first step in revising an entire English pro-
1 gram. On the other hand, the study shows that an effective, 
although limited, speech program can be taught without making 
drastic changes in an existing program. This ttdual-nature, n 
in the opinion of this writer, is this program's major 
strength. A program such as has been described here can 
serve two purposes: 1.) It can constitute the first step 
I 
I toward a major reorganization of an English-speech p~ram 
I=-=======1F= 
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----=i 2.) .By itself, the Program is an effective and workable re-
. . l1 sul t of the integration of the language arts .. 
/!suggestions for Further Research 
[__ 
I! 
I' 
II 
!I 
I 
Ill· It is recommended that a similar study be carried out in 
II 
the field of grammar and composition in order to further 
II 
I 
illustrate the desirability of an integrated program .. 
12. An analytical study of the effectiveness of this type of 
I 
l 13 .. 
i 
I 
I, 
114. 
I 
I 
'I 
I 
I 
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II 
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'I 
in the effectiveness of an .integrated program as compared 
to a non-integrated program would also be of value. 
There is a need for descriptive studies of various 
approaches to the teaching of speech in actual situations 
at all grade levels--for example, studies describing the 
teaching of speech through conversation, or through the 
use of audio-visual aids, or as separate units in the 
study of communication, theatre, propaganda or various 
aspects of the social and physical sciences. 
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APPENDIX 
LISTENER'S EVALUATION CHART FOR TALKS* ====~ .,.._.;.............;.....;,;.....;.._ --- ----- -----
NAMB~----------------------- Date ____________ _ 
CLASS ____________ ~----~--- Period __________ _ 
I. Subject: 
1. Was the speaker interested in his subject? •.••••••• 
2. Did the subject interest the audience? .... · .••••••.• 
3. Did the speaker know his subject well? ...•....•••.• 
II. Main point and Organization: 
4. Did the speaker state his main point clearly? ••.••• 
5. Did the speaker select a main point that he could 
explain in his time limit? ••••••..•••••••.••.•••..• 
6. Did the speaker use exampl,es, or reasons, or 
facts to make his point clear? ••..•..•..•.••••••••• 
7. Did the speaker develep his main point in a 
clear order? . ............................................. . 
8. Did the speaker summarize his main point clearly 
at the end of his talk? .•••••••••.•.•. ; •••••••••••• 
9. Did the speaker select words which expressed 
his ideas clearly? •............•••.•..••.••••..•••. 
III. Interest: 
10. Did the speaker arouse the interest of the audi-
ence at the beginning of the talk? •••.••.••••••••.• 
11. Did the speaker keep the attention of the audi-
ence during the talk? •..•.••••..••..•.•••••••..••.• 
12. Did the speaker have an interesting conclusion? •.•• 
13. Did he use pictures, objects, or blackboard 
diagrams well, when necessary? ..•.•..•.•.......•••• 
IV. Poise and Appearance: 
14. Was he at ease? ....................•..•.........•.. 
15. Did he use appropriate gestures and actions? •...••• 
16. Did the speaker talk TO his audience? ...••.• , •••.••• 
17. Did the speaker have a neat appearance? ...•••....•• 
V. Voice and Articulation: 
18. Could the audience hear the speaker easily? ....•••• 
19. Did he speak distinctly? •.....•••..••...••....••••• 
20. Did he pronounce his words accurately? ...•.••.••••• 
21. Was his voice pleasing to hear? ...••..•...• ~······· 
22. Did his voice ~xpress the meaning of his words? .... 
23. Did he speak at a suitable rate? ••.........•..••••• 
*Adapted from Pronovost, ££· cit., p. 71. 
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